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child interaction represents the national mentality in the game and lesson situations, as well as in free activities. 
We based on the assumption that differences in caregiver-child interaction in preschool education are explained 
by cultural differences and the type of mentality [5]. 
In our study we compared the Russian and Jewish teachers working in preschool education. It should be noted 
that the system of education in a Jewish school is based on religious doctrines. The basic education principles in 
the Jewish kindergarten are as follows: a child is as autonomous and independent as other people; we cannot do 
anything that can deprive him or her of their right of self-expression; we can help him or her in making choices; 
we cannot impose or suppress anything; we can never make any comments to a child. If we want the child to hear 
our criticism, it is necessary to begin with pleasant words, encouragement and praise, and only after that express 
our concern, but not before [6]. The modern Russian system of education is socially oriented and non-religious. It 
is guided by the following principles: focus on public education; the applicability of education in real life and 
work; the focus on positivity in education; humanization of education, the personal approach and the unity of 
educational influences. The main task of the teacher is to support and guide the child's need to be active, to take 
into account the ratio between the levels of the child’s activity and their abilities. In this case, the teacher 
demonstrates his love, tolerance, forgiveness and support of the child [7]. It seems that both systems are similar, 
however, the experiment showed some differences in the ways in which the caregiver and the child interact. 
2. Research methods 
 
This study combines both descriptive, qualitative analyzes of caregiver-child interaction and the differential, 
quantitative analysis of communicative intentions in the conversations between the caregivers and children in two 
cultural environments (Russian and Jewish kindergartens). At the first stage, the caregivers were diagnosed 
according to the method of measurement of the mentality type [8]. This method identifies mentality types, such 
as traditional, transitional, innovative and post-innovative. After that, the caregivers and children together 
performed tasks of 15 minutes long each on average, including a construction task (building a bridge across the 
river), a drawing task (on the topic of nature) and a game (baby bingo). The number of guiding, supportive, 
evaluating and motivating communications was estimated. At the second stage, the following procedures were 
applied: the caregivers participated in collaborative activities with a group of children in class (developing 
speaking skills), in a game (a journey), and a non-regulated activity (preparation for a walk). The analyzed 
aspects included verbal communications, the distance of communication, emotional reactions and the position of 
communication. All the procedures were videoed to record the results. 
The children and teachers were observed in the first half of the day every day. In the first week the preliminary 
stage of research was carried out, the purpose of which was the children’s adaptation. Also, it gave the 
researchers an opportunity to get to know the children better and develop a general understanding of the structure 
of interaction between the caregivers and children. Over the next three weeks the main part of the research was 
carried out. Every observation lasted 30 minutes, and the researchers filled in specially devised forms with their 
observations, such as: the type of transactions used by the teacher and the children, the general emotional 
background of the group, the distance of communication and the position of the teacher. 
Communication acts were studied in three situations of interaction between the caregivers and children: game 
(sports), class (developing counting skills), free activity (working with plants in the garden). The researchers 
analyzed the frequency of the following transactions used by the caregivers: encouraging (stimulating intellectual 
cognitive activities), forming (explaining the situation), confirming (evaluating an action and behavior) and 
limiting (using the system of restrictions). At the same time, such factors as facial expressions, gestures, tone and 
timber of voice, the distance of communication, types of communication (verbal, nonverbal, and verbal plus 
gesture) were also taken into account. To assess the children’s intellectual and cognitive activities, the frequency 
of their response transactions was recorded. The data processing was performed with the help of the software 
package SPSS Version 20. 
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3. Sampling 
 
The participants of the experiment were caregivers of two different nationalities (90 people) working in senior 
and preparatory groups in kindergartens of Rostov-on-Don (Russia). These two nationalities can be characterised 
by autonomous religious and educational institutions (Russian and Jewish). The caregivers were trained 
according to special national programs of preschool education, and had at least 5 years of experience. The 
children (6-7 years) were also of two nationalities and represented the same educational establishments (150 
people). 
4. Results 
At the preliminary stage, the caregivers’ mentality type was measured. The Russian caregivers predominantly 
demonstrated the innovative type of mentality (89%), while the Jewish caregivers mostly revealed the traditional 
type of mentality (76%). The levels of activity of teachers in collaborative constructing were different in a 
number of active operations (See Table 1.). In the group of Russian caregivers it was higher in guiding (t = 3.74, 
p < 0.5), corrective and evaluating types of communication. In the group of Jewish caregivers the level of activity 
was lower and the communication was predominantly supportive. The level of the children’s initiative did not 
reveal any significant differences in the groups, but high levels of activity of the Russian caregivers affected and 
reduced the activity of children. The number of suggestions initiated by the children was practically the same 
apart from the drawing. The Jewish and Russian children displayed considerable initiative, defended their 
position and wanted to draw on their own. In this situation, the Jewish caregivers allowed the children to draw 
alone, while the Russian caregivers motivated the children to draw collaboratively (t = 6.21, p = 0.01). The 
distance was on average the same, minimal in most cases. 
Table 1. Number and variety of the caregivers’ communications 
Type of Communication Average number of 
communicative acts 
(Jewish group) 
Average number of 
communicative acts 
(Russian group) 
Difference 
Between Groups 
(t) 
Guiding  10.6 17.2 3.74* 
Corrective 18.3 20.3 1.35* 
Supportive 30 22.4 2.64* 
Evaluating 15.1 35.4 3.7* 
Motivating 7.0 25.2 6.21** 
 
At the second stage, the researchers looked into the modes of interaction between the caregiver and a group of 
children in the classroom, in game activities and in the course of non-regulated activities. The dialogues between 
the caregivers and children on the following topics were thoroughly analyzed: the relationship with parents, 
friendship, holidays, gender relations and labour. The analysis was based on the scenario scheme suggested by E. 
Bern [9]. The results revealed the following implicit attitudes in the communication scenarios: for the Jewish 
group – encouraging early development of cognitive activities, strict separation of children by sex, superiority of 
men over women, loyalty and obedience to the caregiver and attention to the national origin. For the Russian 
group predominant features included the uncertainty in goal-setting, vague lines between the sexes, superiority of 
women over men, and the role of the caregiver as a means of acquiring knowledge. 
These social attitudes, in our opinion, are mediated by the national style of thinking and affective style. They 
are quite different in the groups in question. The statistics show that with the probability of 0.95 the differences in 
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the use of encouraging, forming and confirming transactions in the classroom by the caregivers of the two 
nationalities can be considered significant (nonrandom) (See Table 2.). 
Table 2. Caregivers’ transaction in the classroom 
Transaction type Average number  
(standard deviation) – 
Jewish group 
Average number  
(standard deviation) – 
Russian group 
Estimated parameter 
Encouraging 73.5 (35) 103.5 (23) 6,72 
Forming 36 (18) 134 (29) 27 
Confirming 13 (10) 20 (22) 2.0 
 
These transactions were much more frequently used by the Jewish caregivers than by the teachers of the 
Russian nationality. Similarly, the Jewish caregivers more often used forming transaction in game activities and 
confirming transactions in the classroom (t = 10.71, p <0.5), in free activities (t = 1.40, p <0.5), in the game (t = 
0.75, p <0.1) (See Table 3.). 
Table 3.  Caregivers’ transactions in game activities with children 
Type of transaction Average number  
(standard deviation) – 
Jewish group 
Average number  
(standard deviation) – 
Russian group  
Estimated parameter 
Forming 29 (18) 78 (49) 8.91 
Confirming 6 (3) 11 (6) 6.72 
  
It can be concluded that the Jewish caregivers paid more attention to help, facilitation of the children’s effort and 
appreciation of their success in the classroom and in the game, whereas the Russian children were more often left 
to themselves in the game. The children’s characteristics were on average very similar, except for the behavior in 
the classroom (See Table 4.). 
Table 4. Children’s activity levels 
Type of activity Average number  
(standard deviation) – 
Jewish group 
Average number  
(standard deviation) – 
Russian group 
Difference 
Between Groups 
(t) 
Class 60 (41) 138 (56) 10.71 
Free activities 26 (33) 21 (15) 1.40 
Game 70 (52) 75 (34) 0.75 
 
Here the intellectual initiative and cognitive activity were significantly higher than those of the Jewish 
children. Apparently, there will not a big mistake, if we assume that the difference in average indicators 
evaluating the encouraging and confirming transactions characterizes the encouragement of the Jewish children 
by their caregivers; and the difference in average indicators characterising the intellectual initiative and cognitive 
activity of the children in the classroom describes additional efforts made by the children of the Jewish group. 
The observations showed that the ratio of indicators of the children’s efforts and caregivers’ rewards normalized 
by the standard deviation is close to 1.8. 
Another significant difference between the two groups of caregivers was revealed in the types of 
communication. The Russian caregivers used verbal communication much more (z = 4.29, p <0.1), while the 
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Jewish caregivers produced a significantly higher proportion of gestures (z = 12.33, p <0.1) and behavioral 
responses (z = 8.6, p <0.1), as well as verbal plus gesture communicative actions (z = 0.74, p <0.1). The Jewish 
children revealed a significantly greater proportion of behavioral responses (z = 15.62, p <0.1) and gesture 
communication (z = 5.15, p <0.1), than the Russian children. The Russian children displayed more nonverbal 
communication coupled with verbal communicative actions than the Jewish children (z = 7.03, p <0.1). 
Cultural assimilation affects the child in several ways: through cognitive activities when a child acquires 
knowledge of this cultural system, the symbols of the culture (cognitive mentality component, source or 
underlying component); through emotional contact with a caregiver (evaluative component of mentality) and 
through personal contact with a caregiver (the behavioral component of mentality). Therefore, tools of the 
cultural heritage assimilation are ways and modes of the caregiver-child interaction. 
5. Discussion 
The study involved the descriptive, qualitative and quantitative comparison of features of interaction and 
communication of caregivers with children. Published materials on the education of preschool children in 
Russian kindergartens focus a lot on the culture of communication [10]. According to I.S Kon, attitudes of an 
adult and an upbringing style are strongly determined by various motivational syndromes existing in a certain 
culture (need for achievement, need for affiliation, putting other people first, etc.) [11]. Our research confirmed 
these conclusions. Behavioral scenarios of the caregivers and children implicitly revealed cultural attitudes. 
S.V. Peterina claims that communicative culture requires not only the ability to act as necessary, but also to 
refrain from inappropriate actions, words and gestures in a certain cultural situation [12]. It is typical of the 
Russian mentality to adhere to certain rules and limits in the course of interaction with people. These conclusions 
were also proved by our research, when the Russian caregivers relied on evaluating and forming transactions. 
The quantitative data confirmed the influence of the caregivers’ behavioral patterns on the children’s modes of 
interaction. In both cultural groups the caregivers’ communication employed basic communication skills (getting 
in touch, presenting the information, maintaining the interaction and stopping the interaction) and directed the 
children's attention to certain objects, other children and situations. Similar data can be found in other published 
materials [13]. The caregivers stimulated the children’s creativity, their ability to reason, but in different ways. 
The cultural peculiarities of interactions are in line with some research carried out earlier [14]. 
6. Conclusion 
Cross-cultural studies underscore the importance of the environment where the child's mentality is developed. 
The dominant place here is occupied by an adult as a carrier of the cultural heritage, where mentality is one of its 
components. The results presented in the given article show similarities and differences in communication and 
interaction between the national teams of teachers and children in game activities, in the classroom and in the 
course of free activities. In collaborative activities the Russian caregivers guided and corrected the children more 
opting for a controlling method of communication. The Jewish caregivers gave the children more freedom and 
based on supportive communication. In the game and in the classroom the Russian caregivers often used 
evaluation, supported the child’s creativity, but within the given limits. The Jewish teachers more frequently used 
supportive communication, verbal and verbal plus gesture types of communication, whereas the Russian teachers 
mainly used judgmental statements and mostly used verbal communication. In contact with the children the 
Jewish caregivers controlled them less, while the Russians tried to impose strict instructions on the children. 
Also, quantitative indicators demonstrate a number of differences in the style of interaction between the teachers 
and children in two cultural groups. The reactive style of communication typical of the Russian caregivers is 
characterized by closeness of the teacher and openness of the children, which was expressed in the words of 
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disapproval of the children’s behaviour. In case of the Jewish caregivers, the open style of communication 
prevailed, which manifested itself in words of approval and in the agreement with the children.  
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